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CELT Vision 

Our vision is for our trust to be a learning 
organisation In the truest sense. 

At the heart of our vision for education is a self-improving school-led 
system which has the best evidenceted practice and in which every 

child fulfils their potential. This is a learning community in which: 

Our leaders are driven by moral purpose. They are outwards focused 
and nat afraid to take risks to achieve system transformation. The 

focus of policy is on continually improving the quality of teaching. 
Our teachers strive ta be outstanding. They work across 
organisational boundaries to promote a collective sharing of 
knowledge, skills, expertise and experience in order to deepen 
pupil learning. 

: The individual talents and strengths of our pupils are recognised 
and nurtured. A passion and curiosity for learning is sustained in 
every child from the moment they join us. A CELT pupil leaves our 
farnily of academies with a purpose, and the confidence to fulfil 

that purpose. 
* Our parents are engaged in our learning community and actively 

work in partnership with us to raise the level of attainment and 
aspiration of every child. 

CELT Mission 

<4, oon 

COLLABORATE 

EMPOWER 

LEAD 

TRANSFORM 

<Learning together to help every child achieve more.< 

We believe there is no limit to what every child can achieve, and that 
every child deserves the chance to fulfil their potential. 

As a learning community we are on an ambitious journey. We want to 
deliver a model for education in the 21st century which instils curiosity 
and a love for learning in every child so that they develop into young 

adults who contribute to humanity, follow their passions, and think for 
themselves. 

By learning and improving together 4 as part of a global learning 
community 4 we create much richer and more sustainable opportunities 

far rigorous transformation than can be provided by any one of our 
academies alone. 

Should you require further information, please contact 

The Governance Officer 

Cornwail Education Learning Trust (CELT), Atlantic Centra, 

Trenance Lesure Park, Newquay, Commweil TR? 217 

Telephone: 01627 900293 

wwrw_coltrust_org 

Emaikt ccarter@gov_celtrust_org
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Introduction 

Cornwall Education Learning Trust (CELT) believes that in order to create a happy and successful adult life, 

children and young people need to have the self-confidence to make informed decisions about their wellbeing, 

health and relationships. Relationships Education and Relationships and Sex Education (RSE) is about giving 
children and young people the information they need to help them develop healthy, nurturing relationships of 
all kinds, not just intimate relationships. Health Education is giving pupils information to make well-informed, 
positive choices about their own health and wellbeing. CELT recognises that physical health and mental 

wellbeing are interlinked, and it is important that pupils understand that good physical health contributes to 
good mental wellbeing, and vice versa. 

CELT has a responsibility under the Equality Act 2010 to ensure the best for all pupils at its academies 

irrespective of disability, educational needs, race, nationality, ethnic or national origin, sex, gender identity, 
pregnancy, maternity, religion or sexual orientation. As a result, Relationships Education, RSE and Health 
Education will be sensitive to the different needs of individual pupils and may need to adapt and change over 
time to reflect the needs of the particular cohort. CELT may also take positive action, where it can be shown 

that it is proportionate, to deal with particular disadvantages affecting one group because of a protected 
characteristic. 

CELT is aware of the need to be mindful of and respectful to a wide variety of faith and cultural beliefs across 
its academies, and will make every attempt to be appropriately sensitive; equally it is essential that children 
and young people still have access to the learning they need to stay safe, healthy and understand their rights 

as individuals. CELT believes that its pupils deserve the right to honest, clear, impartial scientific and factual 
information to help better form their own beliefs and values, free from bias, judgement or subjective personal 
beliefs of those who teach them. 

All teaching will be sensitive and age appropriate in approach and content. At the point at which CELT 
considers it appropriate to teach pupils about lesbian, gay, bisexual and transgender (LGBT), CELT will ensure 
that this contentis fully integrated into programmes of study for this area of the curriculum rather than delivered 
as a stand-alone unit or lesson. CELT will encourage wider pupil awareness of LGBT. 

This policy has been developed in consultation with parents, pupils and staff from all academies within CELT 
to ensure that it meets the needs of the whole Trust community. Through observation, staff and pupil voice 
and evaluation, the PHSE lead will monitor practice in the classroom. 

The policy will be reviewed annually, and parents will be consulted in advance about significant changes. 

Aims and Objectives 

The aim of this policy is to clarify the statutory requirements of relationship education, sex and relationship 
and health education to all teachers, parents, carers and students. 

Through the delivery of high quality, evidence-based and age-appropriate Relationships Education, RSE and 
Health Education, CELT aims to: 

2.2.1 help prepare pupils for the onset of puberty, give them an understanding of sexual development and 
the importance of health and hygiene, 

2.2.2 create a positive culture around issues of sexuality and relationships and to ensure pupils know how 
and when to ask for help and where to access support.
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2.2.3. ensure the curriculum is taught sensitively and inclusively, with respectto the backgrounds and beliefs 

of students and parents 

2.2.4 provide a framework in which sensitive discussions can take place 

2.2.5 ensure that students have accurate, objective and appropriate information 

2.2.6 develop an understanding, for all students, of healthy relationships, acceptable behaviour and the right 

of everyone to equal treatment 

2.2.7. foster pupil wellbeing and develop resilience and character, kindness, integrity, generosity, and 

honesty 

2.2.8 help young people to become successful and happy adults who make a meaningful contribution to 

society 

This policy is designed to be complementary to, and supportive of, the role of parents/carers in educating their 
children about sex, relationships and health. It recognises that the prime responsibility for bringing up children 

rests with parents and carers. 

Relationships Education, RSE and Health Education are intended to help pupils to: 

e Build healthy, respectful relationships focusing on family and friends. 
e Understand and prepare for the changes that occur to their bodies, minds and emotions because of 

growth from childhood to adulthood. 

Ensure that pupils have a true understanding of consent and bodily autonomy. 

Understand how to be healthy and be aware of potential risk areas (such as drugs and alcohol). 

Learn about intimate relationships and sex. 

Learn about mental wellbeing. 

Understand impact on their immediate and wider community. 

Develop key personal attributes, such as kindness, integrity, generosity and honesty. 

Definition of Relationships Education and Relationships and Sex Education (RSE) 

Relationships Education at primary phase is about teaching the fundamental building blocks and 

characteristics of positive relationships, with particular reference to friendships, family relationships, and 
relationships with other children and with adults and who can support them. It includes how to take turns, how 
to treat each other with kindness, consideration and respect, the importance of honesty and truthfulness, 

permission seeking and giving, and the concept of personal privacy, establishing personal space and 

boundaries. 

RSE at secondary phase is lifelong learning about physical, sexual, moral and emotional development. It is 

about teaching sex, sexuality and sexual health in a way that gives pupils the confidence to make sound 
decisions when facing risks and other challenges. It includes teaching about friendship, the importance of 

caring, stable and mutually supportive relationships with another person, and how to control and understand 

feelings that come with being in a relationship. 

RSE does not encourage early sexual experimentation. It teaches pupils to understand human sexuality and 
to respect themselves and others, to build self-esteemand understand the reasons for delaying sexual activity 

so that they can develop safe, fulfilling and healthy sexual relationships, at the appropriate time. 

RSE will outline that there are different types of committed, stable relationships, the characteristics and legal 

status of other types of long-term relationships, the importance of marriage as a relationship choice and why 
it must be freely entered into, how relationships might contribute to human happiness and the their importance 
for raising children, as well as highlighting the roles and responsibilities of parents with respect to raising 

children, characteristics of successful parenting and how to judge when relationships have become unsafe as 

well as how to seek help or advice and report concerns about others.
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Safeguarding 

At the heart of these subjects there is a focus on keeping children safe, and schools can play an important 

role in preventative education. Keeping Children Safe in Education (KCSIE) sets out that all schools and 
colleges should ensure pupils are taught about safeguarding, including how to stay safe online, as part of 
providing a broad and balanced curriculum. 

Good practice allows pupils an open forum to discuss potentially sensitive issues. Such discussions can lead 
to increased safeguarding reports. Pupils should be made aware of how to raise their concerns or make a 
report and how any report will be handled. This should include processes when they have a concern about a 
friend or peer. 

CELT aims to provide a safe and supportive school community where pupils feel comfortable seeking help 

and guidance on anything that may be concerning them about life either at school or at home. All teachers will 

receive training around confidentiality and should ensure that pupils understand that they cannot offer 
unconditional confidentiality. If a child protection issue is disclosed to a member of staff, that member of staff 
should follow CELT9s Child Protection and Safeguarding procedures. 

If a staff member is approached by a pupil under 16 who is having, or is contemplating having sexual 
intercourse, the teacher should: 

e ensure that the pupil is accessing all the contraceptive and sexual health advice available and 
understands the risks of being sexually active; 

e encourage the pupil to talk to their parent or carer. Pupils may feel that they are more comfortable 

bringing these issues to a teacher they trust, but it is important that children and their parents have 
open and trusting relationships when it comes to sexual health and the academy will encourage this 
as much as possible; 

e decide whether there is a child protection issue. This may be the case if the teacher is concerned that 

there is coercion or abuse involved. If a member of staff is informed that a pupil under 13 is having, or 
is contemplating having sexual intercourse, this will be dealt with under child protection procedures. 

Pupils with special educational needs may be more vulnerable to exploitation and less able to protect 
themselves from harmful influences. If staff are concerned that this is the case, they should seek support from 
the Designated Safeguarding Lead to decide what is in the best interest of the child. 

Statutory Requirements 

As a multi-academy trust we must provide relationships education to all pupils as per section 34 of the Children 
and Social work act 2017. 

In teaching RSE, we are required by our funding agreements to have regard to guidance issued by the 
secretary of state as outlined in section 403 of the Education Act 1996. 

Academies must follow the guidance outlined in the document: 

https://www.gov.uk/government/publications/relationships-education-relationshipsand-sex-education-rse- 
and-health-education 

The Equality Act 2010 details some key equality provisions for the delivery of education and a duty for public 
bodies, such as OCL, to have due regard to the need to eliminate discrimination, advance equality of 
opportunity and foster good relationships between different groups (Public sector Equality Duty). There are 
three key elements: 

e Eliminate discrimination and other conduct that is prohibited by the Act 

e Advance equality of opportunity between people who share a protected characteristic (age, sex, race, 

disability, religion or belief, gender reassignment, pregnancy or maternity, marriage or civil partnership, 
or sexual orientation) and people who do not share it 

e Foster good relations across all characteristics - between people who share a protected characteristic 
and people who do not share it



5.5 

6.1 

6.2 

6.3 

6.4 

6.5 

6.6 

Academies must also be mindful of the SEND Code of Practice when planning for these subjects 

Delivery of Relationships Education, RSE and Health Education and outcomes 

Relationships Education, RSE and Health Education will be delivered in a non-judgmental, factual way 
allowing scope for pupils to ask questions in a safe environment. Teachers will tailor the delivery of 
Relationships Education, RSE and Health Education to meet the specific needs of the pupils in that class, and 

to be responsive to their behaviour and development. Classes will explore different attitudes, values and social 
labels, and develop skills that will enable our pupils to make informed decisions regarding sex and 
relationships as well as being able to differentiate between fact, opinion and belief and an understanding of 

the law on various topics. Pupils will be taught the anatomically correct names for body parts, but slang or 
everyday terms used in certain social circles will be discussed; this will surround discussion about what is and 

isn9t acceptable language to use. 

Staff will ensure that all resources used in the delivery of Relationships Education, RSE and Health Education 

are appropriate for the age and needs of their pupils. 

Teaching will reflect the law (including the Equality Act 2010) as it applies to relationships, so that pupils clearly 
understand what the law allows and does not allow, and the wider legal implications of decisions they may 

make. 

Teachers will use a variety of teaching methods and resources including discussion, scenario - based learning 
and debate. 

Teachers will also use other teaching methods to enable pupils to learn about RSE, which are age appropriate, 
taking into account the developmental needs of individual pupils. Parents are welcome to discuss with 

teachers their approach to RSE and the methods of teaching and learning used. 

Primary schools: 

6.6.1 Inour primary academies Relationships Education will be delivered as part of Personal, Social, Health 
and Economic Education (PSHE) which is taught in Primary through the Jigsaw scheme. Overview 
will be found in appendix a. 

6.6.2 Jigsaw is a whole-school approach and embodies a positive philosophy and creative teaching and 
learning activities to nurture children9s development as compassionate and well-rounded human 
beings as well as building their capacity to learn. 

6.6.3 Jigsaw brings together PSHE Education, compulsory Relationships and Health Education, emotional 
literacy, mindfulness, social skills and spiritual development. It is designed as a whole school 

approach, with all year groups working on the same theme (Puzzle) at the same time at their own 
level. There are six Puzzles (half-term units of work) and each year group is taught one lesson per 
week. All lessons are delivered in an age- and stage-appropriate way so that they meet children's 
needs 

6.6.4 Cross curricular learning also takes place in science and computing. Children of the same age may 

be developmentally at different stages, leading to differing types of questions or behaviours. Staff will 

use teaching methods that take account of these differences and the potential for discussion on a one- 

to-one basis or in small groups. 

6.6.5 By the end of their primary education CELT expects pupils to know the information set out at in 

appendix b. CELT recognises that primary-age pupils may ask their teachers or other adults questions 
pertaining to sex or sexuality which go beyond the designed curriculum for Relationships Education. 

Teaching methods will take account of the potential different types of questions and behaviours likely 

to arise and staff will assess which types of teaching methods would be most appropriate (for example, 

a full class setting, one-to-one discussions or in small groups).
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Secondary schools: 

6.7.1 In our secondary academies RSE will be delivered as part of Personal, Social, Health and Economic 

Education (PSHE) and may take place in other areas of the curriculum. Learning 4 will build on the 
foundation of Relationships Education delivered in primary school. 

6.7.2 Anumber of local and national organisations will also deliver sessions to students via assemblies and 
other activities. 

6.7.3 By the end of their secondary education CELT expects pupils to know the information set out in 
appendix b. 

Dealing with sensitive issues 

6.8.1. Teachers need to be sure that they are aware of issues that may arise out of teaching and learning 

about RSE. The following are protocols for discussion-based lessons with pupils. 

(a) no one (teacher or pupil) will have to answer a personal question; 

(b) no one will be forced to take part in a discussion; 

(c) only the correct names for body parts will be used; 

(d) meanings of words will be explained in a sensible and factual way; and 

(e) teachers may use their discretion in responding to questions and may say that the appropriate 
person to answer that question is the parent 

Visitors contributing to RSE 

6.9.1 From time to time as part of a planned module of work the school will invite in local experts on issues 

relating to RSE as well as using health and other professionals associated with the school. All 
associate health and other professional and visitors will be asked to conform to the following: 

(a) visitors contributing to RSE will do so at the invitation of the College and will be qualified to 
make an appropriate contribution. 

(b) visitors must agree with the aims of the school in delivering its policy on RSE; 

(c) when in class visitors will be supervised by a teacher, who will be present at all times; 

(d) visitors will follow CELT9s child protection procedures if a disclosure occurs within the 
classroom setting; 

(e) visitors will know and understand where their contribution fits into the school9s programme for 
RSE and PSHE. 

Health Education: Physical health and mental well-being 

CELT wishes to promote pupils9 health and well-being by encouraging self-control, their ability to self-regulate 

and strategies for doing so. They will also learn basic first aid. This will enable pupils to become confident in 
their ability to achieve well and persevere even when they encounter setbacks or when their goals are distant, 
and to respond calmly and rationally to setbacks and challenges. CELT believes that an integrated, whole- 
school approach to the teaching and promotion of health and wellbeing will have a positive impact on 
behaviour and attainment. 

By the end of their education CELT expects pupils to know the information set out at appendix b.
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Pupils with special educational needs and/or disabilities 

CELT will endeavour to ensure that Relationships Education, RSE, and Health Education is accessible for all 

pupils through high quality teaching. 

Relationships Education, RSE and Health Education may be particularly important for such pupils, for example 

those with Social, Emotional and Mental Health needs or learning disabilities. 

Staff will make reasonable adjustments to alleviate disadvantage faced by pupils with disabilities and will be 

mindful of the SEND Code of Practice and the school9s SEND Policy when planning for these subjects. 

Staff will use a variety of different strategies to ensure that all pupils have access to the same information, 

which include pre-teaching, small group adult led learning, interactive games, paired work, flashbacks to key 

learning, specific vocabulary teaching. 

For some SEND students there may be a need to tailor content and teaching to meet the specific needs of 

students at different developmental stages. As with all teaching for these subjects, academies should ensure 
that their teaching is sensitive, age-appropriate, developmentally appropriate and delivered with reference to 

the law. 

Right to request withdrawal from sex education 

The role of parents/carers in the development of their children9s understanding about relationships is vital. 

Parents and carers are the first teachers of their children. They have the most significant influence in enabling 

their children to grow and mature and to form healthy relationships. 

CELT hopes that parents will feel comfortable with, and understand the importance of, the education provided 

to their children as described in this policy. Sex education is classed by the DFE as 8contraception, developing 

intimate relations and resisting pressure to having sex9. 

All schools should work closely with parents and carers when planning and delivering these subjects. Schools 

should ensure that parents know what will be taught and when, and clearly communicate the fact that 
parents/carers have the right to request that their child be withdrawn from some or all of sex education 

delivered as part of statutory RSE. 

Parents/Carers should be given every opportunity to understand the purpose and content of Relationships 
Education and RSE. Good communication and opportunities for parents/carers to understand and ask 
questions about the school9s approach help increase confidence in the curriculum. 

Parents/Carers have the right to request that their child be withdrawn from some or all of the non-science 

curriculum sex education delivered as part of statutory RSE. 

Before withdrawing or making a request, CELT strongly urges parents/carers to carefully consider their 

decision as sex education is a vital part of the school curriculum and supports child development. 

Any parent/carer wishing to withdraw their child from sex education must complete the formin appendix F. 
where the appropriate member of staff will arrange a meeting to discuss the request with parents/carers and, 
as appropriate, with the child to ensure that their wishes are understood and to clarify the nature and purpose 

of the curriculum. Also to explain the detrimental effects that withdrawal might have on the child. 

Once those discussions have taken place, except in exceptional circumstances, the school will respect the 
parents9 request to withdraw the child, up to and until three terms before the child turns 16. After that point, if 

the child wishes to receive sex education rather than be withdrawn, the school will make arrangements to 

provide the child with sex education during one of those terms. 

Parents/Carers cannot withdraw their child from Relationships Education or Health Education or the elements 

on human growth and reproduction which fall under the science curriculum
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This process is the same for pupils with SEND. However there may be exceptional circumstances where the 
head teacher may want to take a pupil's specific needs arising from their SEND into account when making 
this decision. 

If a pupil is excused from sex education the receptive school will ensure that the pupil receives appropriate, 
purposeful education during the period of withdrawal. 

Equal opportunities 

Relationships Education, RSE, and Health Education will be delivered equally to both genders, normally in 

mixed classes. Though this is CELT9s preferred model, teaching and groups can be adapted following 
discussion with parents. 

CELT has a commitment to ensure that Relationships Education, RSE and Health Education is relevant to all 
pupils and is taught in a way that is age and stage appropriate. Pupils are encouraged to openly and freely 

discuss diversity of personal, social and sexual preferences. Prejudiced views will be challenged, and equality 
promoted. Any bullying that relates to sexual behaviour or perceived sexual orientation will be de alt with swiftly 
and seriously in accordance with CELT9s behaviour policy. 

Roles and Responsibilities 

All members of CELT community are expected to follow this policy. Roles, responsibilities and expectations 

of each section of CELT and academy community are set out in detail below. 

Board of Trustees 

Trustees will monitor and evaluate the impact of the policy by reviewing pupils9 progress in achieving the 
expected educational outcomes. They will hold CELT Lead and Heads to account for the implementation of 
the policy. 

CELT Lead 

CELT Lead will ensure that Relationships Education, RSE and Health Education is taught consistently across 
the academies within CELT and will report back to the Board of Trustees on educational outcomes. They will 

ensure that senior staff receive regular professional development training in how to deliver Relationships 
Education, RSE and Health Education. 

Local Governing Body 

Local governors in each academy will review and monitor the application and implementation of this policy by 

receiving regular reports from the academy Principal on educational outcomes. Local governors will scrutinise 
relevant data, review any issues that might arise and act as a point of challenge for decisions taken by the 
Headteacher. 

Headteacher 

Each Headteacher, with support from their respective Senior Leadership Team, will ensure that staff are 

supported and up to date with policy changes. They will ensure that Relationships Education, RSE and Health 
Education is well led, effectively managed and well planned across various subjects (to avoid unnecessary 

duplication of topics) and that the quality of provision is subject to regular and effective self-evaluation. The 

headteacher will ensure that teaching is age-appropriate, delivered in ways that are accessible to all pupils 
with SEND and that the subjects are resourced, staffed and timetabled appropriately. The named RSE lead 

will ensure that teaching delivered by any external organisation is age-appropriate and accessible for pupils 

and will liaise with parents regarding any concerns or opinions regarding Relationships Education, RSE and 
Health Education provision and will manage parental requests for withdrawal of pupils from non-statutory, 

non-science components of Relationships Education, RSE and Health Education.
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Staff 

Teachers of Relationships Education, RSE and Health Education will deliver lessons in a sensitive way, 

modelling positive attitudes to RSE. Teachers will ensure that they are up to date with school policy and 
curriculum requirements regarding sex education and will attend and engage in professional development 
training. Teachers will encourage pupils to communicate concerns regarding their social, personal and 

emotional development in confidence, listen to their needs and support them seriously, monitoring progress 
and responding to the needs of individual students. Pupils will be informed of safeguarding procedures in 

advance. If a pupil comes to a member of staff with an issue that that member of staff feels they are not able 

to deal with alone, they will take this concern to the designated safeguarding lead (DSL). 

Parents 

CELT aims to build a positive and supporting relationship with parents/carers through mutual understanding, 
cooperation and trust. Parents/carers are expected to share the responsibility of sex education and support 
their children9s personal, social and emotional development. CELT hopes parents/carers will create an open 

home environment where pupils can engage, discuss and continue to learn about matters that have been 

raised through school. Parents/carers are also encouraged to seek additional support in this from the school 

their child attends where they feel it is needed. 

Pupils 

Pupils are expected to take Relationships Education, RSE and Health Education seriously. Pupils are 
expected to listen, be considerate of other pupils9 feelings and beliefs, comply with class-set confidentiality 

rules and support one another with issues that arise during class. Pupils who fail to follow these standards of 

behaviour will be dealt with under CELT9s behaviour policy. 

How subject is monitored and evaluated 

The delivery of RSE is monitored by the Curriculum Leader through monitoring activities including: 

12.1.1 Learning walks and lesson observations 

12.1.2 Conducting student voice activities 

12.1.3 Book and Work Scrutiny 

These activities will be conducted with other staff, including members of the Senior Leadership Team. Pupils9 

development in RSE is monitored by class teachers as part of our internal assessment systems. 

Complaints 

If parents have any concerns or complaints over the application or implementation of this policy they should 

raise their concerns with a staff member or the Principal in accordance with CELT9s complaints policy.



Appendix A: PSHE Curriculum Map 

oer 
SELF-REGULATION 
Show en ing of who me 
their own feel 8ngs and those fa i children growing tov stability 
af ethers, and begin to tr) mily life, each other, including in times of difficulty, protection and care fer d y spending and 
regulate their Sehsvicur sharing each other's lives 

=< accorsingly. {R3) thet others9 families, either in school or in the wider world, somatimes look different from their family, those diffe know that other aio 
characterised by love and care 

Give focused attenticnto | {Raj that stable, caring relationships, which may be of differ lor ity Y Brow up 
what the teacher says, ga peop! ng 
responding asprepriately 4_| {R6} how to recognise if family nel others if neeced. 

8| even when engaged in 
| activity, and show an ability Caring friendships: 
to fellow i 1 fiends 
involving several idezs or {Rai th i esp loyaity, kindness, trust, d actions. {Ro} ny 8itis ots ad Jonaly or excluded 

{R40} that most friendships have ups end sowns, ofan bi friendship dies aa ight 
| PSED4 EtG: SUING ecogn 2, how to judge when naking ppy wine conflict: rage knee 

RELATIONSHIPS: advice from others, if needed. 
Form positive attachment: 

| to adults anc friendships Respectful relationships: 
| with peers. {R22} the im even very Sifferent from them (for example, physically, in character, or make diffe diffe 

Delt ea Peer 
b docasas 0 eee ee od 

if: of selfer Ths 8 

diffe F bulying 1 ving}, responsibilities of epesting bul duit) get help 

jith friends, peers and adults. 

(9 tp orth ey 
{R23} : ee onlin [roo the rule: 8 itine Vices ise risks, harmful to re; 

Being safe 
ith digital context) 

privacy adults; f thay relate to being safe 
ngs to them, and the differences P ci nsafe chysical, and ether, contact 

potent e of being | iBone dealer they 

{R30} how to ask for help oth d il thay are heard 

Physical Health and Well-Being 4 By end of primary, pupils should know: 

Mental well-being 
(Ha) 
wa} a hers a fel ecpraieserem beater p to differ 

feelings 
(Ha) how to judge »g Is appropriate and p 

1 itp and benef the impartance of shi spt wth ends family and the! of hobbies and interests 
(H7) isolation and loneliness can affect children and that it is very important for children to chisel their feelings with an adult and seek support 
prep 8bullying {including cyberbullying) has a negative and often sookarre maint oe aN, te, 4 i 
abiity to control dit as wengotine) * bel 5 

{H10} people il health, For many do, ble b de available, ly enough, 

ra oh : a i the of positiv content oniine9on thelr: ae mental and 

well-being 
(313) how to consider th n recognise respecti id the impé P 
(hia) medi, aline gaming, for example, are age restricted 
iss oti taoretcon mec ke nage aieos vaarcos eas Ween ly ke place, which can h rental health 

Children sre Intrecuced to. 
the key relationships in 
thelr lives. They learn 
about families and the 
different rotes peopie can 

have in a family, They 
explore the friendships 
8they have and what makes 
a good friend. They are 
Introduced to simple 
strategies they can use to 

mend friendships. The 

children also practise 

Jigsaw's Calm Me and how 
they can use this when 
feeling upset or angry. 

fi nwtnbes carn nse rat nr dengan nog at onsen ranked, selected and targeted 
and get 

Children9s breadth of 

relationships Is widened to 
include people they may find in 

their school community. They 
consider their own significant 
relationships (family, friends 

and schocl community) and 
why these are special and 
Important. As part of the 
lessons on healthy and safe 
relationships, children leern 

8that touch can be used in kind 
ang unkind ways, This supports. 

later work on safeguarding. 
Pupiis also consider their own 
personal attributes a5 a friend, 

family member and 3s part of 2 

community, and are 

encouraged to celebrate these. 

Learning about family 
relationships widens to include 
roles and responsibilities in a 
family and the importance of co- 
operation, appreciation and trust. 

Friendships are also revisited 
with a focus on falling out and 
mending friendshigs. This 
becomes more formalised anc 
the children learn anc practise 
two different strategies for 
conflict resolution {Solve it 

together and Mending 
Friendships). Children consider 
the importance of trust in 
relationships and what this feels 
like, They also learn about Iwo 

8types of secrat, and why 8worry 
secrets9 should always be sharec 

with a trusted adult. Children 
reflect upen different types of 
physical contact in relationships, 
which are acceptable and which 

ones are not. They practise 

strategies for being assertive 
when someone Is hurting them or 
being unkind, The children also 

~ | inthis Puzzle, children revisit 
family relationships and identify 
the different expectations and 
roles that exist within the 
family home. They identify why 
stereotypes can be unfair and 
may net be accurate, e.g. Mum 

\s the carer, Dad goes to work, 
They also oak at careers and 
why stereotypes can be unfair 
inthis context. They learn that 

families should be founded on 
love, respect, appreciation, 
8trust and co-operation. Children 
are reminded about the Soive it 
together technique for 
negotiating conflict situations 
and the concept of a win-win 

outcome is Introduced. 

Cnline relationships through 
gaming and apps are explored 
anc children are introduced to 
some rules for staying safe 
Coline, Children also learn that 
they are part of a gicbal 

community and they are 

Learning in this year group. 
starts focussing on the 
emotional aspects of 
relationships and friendships. 

With this in mind, children 
explore jealousy and loss/ 
bereavement, They identify the 
emotions associated with these 
relationship changes, the 
possible reasons for the change 
and strategies for coping with 
the change. The children learn 
that change is 3 natural in 
relationships and they will 
experience (or may have 
already experiencec) some of 
these changes. Children revisit 
skills of negotiation particularly 
to help manage a change in a 
relationship, They also learn 
that sometimes it is better if 
relationships end, especially if 
they are causing negative 
feelings or they are unsafe. 
Children are taught that 

<| Children learn about the importance ; 
of self-esteem and ways this can be 
boosted. This is important in an 

online context as well ss offline, as 
mental heaith can be damaged by 
excessive comparison with others. 

This leads onta a series of lessons 
that allow the children to investigate 
and reflect upon a variety of positive 

and negative cnil media 

In this Puzzle, the children tearn 
More about mental health and how 
to take care of their own mental 
well-being. They explore the grief 
cycle and its various stages, and 

Giscuss the different causes of grief 
and loss, The children learn about 
people who can try to control them 
of have power over them. They 

contexts Including gaming and social 
networking. They learn about age~ 

limits and also age- 

ontine safety, learning 
how to budge if something Is safe 
and helpful, as weil as talking about 

Within these lessons, children are 

taught the SMARRT internet safety 

tules and they apply these in 
different situations, Risk, pressure 
and influences are revisited with a 
focus on the physical and emotional 
aspects of Identifying when 
something ontine or in social media 
feels uncomfortable or unsafe. 
Children are taught about grooming 
and how people online can pretend 
to be whoever they want. Rights, 
responsibilities and respect sre 

revisited with an angle on technology 

with friends and 
family in a positive and safe way. 



| PSED4 

ELG. SELF-REGULATION 

Children gre encouraged to 

thing about how they have 

Give focused attention to. ple me 
8| what the teacher says, 2) fa gh security 

ERD} th F difficulty, rarnily together and 
shaving each other's fives 
{R3] that cthers' families, either ds foak different from their family, 0 itfe ocher are sizo 

several ideas or actions. ot diff happy end i op 
{REL ecognis: nity 1g fe nappy of unsafe, and how to seek hele ifneeded. 

PSED ~ ELG: SLILOING 
RELATIONSHIPS Caring friendships 
Show sensitivity totnecawn | {RI} in and how peeple ch 

|| andre others9 needs. (Rar i respact, foyalty, ¢indness, 8trust, siFFicuities 

Respectful relationships 

mash Ne baoeh m é 8 Pa 8 
i they ity 

pax fee nated ln A 

Being safe a: rs 8ethad Content) 
{R33} cgi text} sida neues ata : 4 thay relate to being safe 

them, and the differences and other, contact 

ne halp for presaipiiey hee 
<3 contig do 

{R321 family, cifor other sources. 

8Physical nzaith anc Well-Being ~ By end of primary, pupils should know: 

epoch fos ; pomndaed as ee : ai bun at 
sa nclcg having oad vocabulary of wordt at when ing  teaings 

children sre introduced 29 life 
cycles, &.g. that of 2 frog and 

managing change. 

changed from being ababy | idemify the dierent stages 
ans what may change for 8Thay compares this with & 
them in the future. They human fife cycle and look at 

consolidate the ample changes from baby to 
names and functions cf acuk, a g. getting taer, 

some of the main parts of lesrning to watk, etc. They 
the Sody and ciscuss how Siscuss how they have changed 

these hava changed. They 30 fer and that people grow yp 

jgarn thet ur change | atdi Ascutefz 

intots ef different weysss | school's safegusrcing duty, 
we gat older. Children pupils ere teught the correct 

understand that change can | words for private parts o7 the 
ring about positive and body (those kapt private by 

naganive feelings, end that underwear gaging, anus, Secis, 

sharing these can help. Thay | resticies, vulval. They ere alo 

aiso consider tha ro'e that 8taught that sobody has the 
memorias can have in right te hurt these carts of the 

body. Change Is discussed 23 = 
nature! and sorma! part oF 
getting cider which can bring 

about happy and sac feelings. 
Children practise a renge cf 

skills 12 help manage their 
feslings anc tears hew te 
acces help if they are worried 
stout change, or if someone iz 

burting them. 

in this Puzzle, children compare 
different life cycles in nature, 
including that of humans. They 
reflect cn tha changes that occur 
{not including puberty) Setween 

baby, taddigr, child, teenager, 

scult and old age. Within this, 

children siso Siscuss Mow 
independence, freedoms ans 
responsiblity can increaze with 
age. 43 part of a school's 
safeguarding cuty, upiis sre re- 

8taught the correct words for 

private parts of the bocly [these 

kept private by underwear: 
8vagina, 27u5, penis, testicle, 

wulva). They sre alse reminded 

that cobody has the right to hurt 
these parts cf the body, incluging 
a lesson on inappropriate touch 

and essertivenass. Children 
practise range of strategies for 
mscaging feelings ans emotions. 

8They are also taught where they 

can get help f worried or 

frightened. Crange is taught a3 2 
nstural end normal part of 
growing up and the range cf 
emotions that can occur with 
chenge ere explored and 
Siscusses. 

8This Puzzie begins lezrning 
about babies and what thay 
need to grow and develop 

inciuding parenting. Chidran 

are taught that itis usually the 
female thar carries the baby in 

nature, This leads onto lessons 
where puberty is introduced. 

Chitdren first (0k et the 
outside Sody changes in males 

and females. They lesen that 
puberty is 8 natura! part of 
growing up and tratizls a 
process for getting their Dodias 
ready to make a Day when 

grown-up. ingide ody changes 
are also t2zught. children leg. 
that females have eggs (ovaj in 
their ovaries and these are 
released monthly. f untertlised 
by a rea9e9s soerm, it pases out 

of the bocy as a period. Saxvual 

intercourse anc the birth of the 
baby sre not taugne in this year 

group. Chilsren discuss hew 
they feel stout puberty and 
growing up and there are 

opportunities for them to seek 

reassurance if a 
wornpng them 

in this Puzzle, bocily changes 

puberty re revisitad with some 
additional vocaculary, 

F-esteem, self-image anc bocy 

isnage. They learn that we all have 
about 

about pusertyin beys and gris and 
the changes that will hapogn; thay 

physically attracted to someons 

and tne effect this can have upon 

the 

Bround a a 

menstruation. sanitary heaithis | othars, and these may Serge or 

8taught, including introducing. wrong. They alse reflect on how 
pupils to different sanitary ard | social mecis end the macis can 

persons! hygiene srocucts. promote unheloful comparison anc 
Conception anc sexual how 20 manage this. Puberty is 

intercourse are introduced in revisited in further detail, explaining 
simple terms s0 the children: bodily changes in males and farrsigs. 
understand that 3 baby is Senal is 
formed by the joining of en Slightly more Seteil than in the 

Ovum and scerm. They also pravious year. Chiicren are 
fear that the ovem and sperm | encouraged to ask questions and 
cerry genetic information that | see clarification about anything 

carry cersonal . | they den9 Further 
8The Puzzle ends dy looking at details sdout pragrancy are 
the feelings associated wth introduced including sorme facts 
change and how to manage Dour the Development of the foetus 

these. Childran are it and some simple ion about 
to Jigsaw's Circle of change wtervative ways of conception, ¢.g- 

model as a strategy for iF. Chileren legtn that having 8 baby 

managing future changes. is 3 personal chorce. Details of 

are net taught as this if not age~ 
Srpropriate. Ressons why peop9e 

choose to bein a romactic 
relationghip anc choose to have 3 

baby are alse explored. Chilcran tock 

at what becoming 2 teenager mears: 

for them with ee increase it. 
freedom, rights ard responsibilities. 
8They also consider the perceptions 
that sutrouns teenagers and reflect 
whether they are always accurate, 

#g. teenagers are siways moody; sil 
Teenagers have & 
boviriend/girtriend, ete. 

ip. Thay leatn about 
different relavonsnips and the 
importance of mutual respect and 
not pressuring/baing pressured 
into doing something that they 

don't want to. The crildren alse 
jeaen adout self-esteem, why itis 

important and ways to develo it. 

Firaily, they tock at tha transition 
te secondary schoo! (or nec class} 

acd what they are lookieg forward 

te/ere worriee about and how they 

tan prepare themselves mentaily 



Knee © Know that the male » Know that personal © Know how gicis9 and boys9 Know faa gris9 and 

male and female differences beuween and female body needs characteristics are bodies change during pods 

parts: male ce inherited from birth puberty and understand the 

so their bodies can parents and this is importance of looking after 

frow that there are body an themselves physically and emselves physically 
correct names far parts are special and that they are adults rum joining with a and emotions!ly 

private body parts and no one has the right to sperm 

nicknames, and when hurt these 2 Knows sone of the * Know that secual 

8touse them outside body changes » Know that babies are intercourse can lead to 
that happen during made by a sperm conception 

Know which parts of f chey are wert puberty Joining with an over: 

8the body are private 8frightened © Know that some people 
and that they belong to * Know some of the * Know the names of the head help to concelve and 

take eoheaa worn that person and that nges on the inside weight use IVE 
lp a0lve a weeny nobody has the right t he eternal body parts 

that are needed to 4 
know that tes make a baby . know that becorng a 

remembering happy . riven 
ae Pigip us ® row haw the female in ite 

and male boty change 

at puberty . etcestion 

know that life cysies that 9: 
exist in nature * Know that change con 

alte cycle ° atin nature it beg abou a range of 
- _4s S usually te female dalerent emotions 

tages sa that carriag the baby 
knaw that changes 3223 including 
gopen wher we Broa cw . . ®  Keow that persongi 
up . - # Se ocimee= * fygaens is important 

baby in her uterus 8oh sgl 
an adult 

Know that people grow {weoms) and this = 

wp st differant rate ware it develops 
and that is norma! © Kopw that change isa 

rormal part of life and 
« Seren eri jae that cae cannot be 

ean bare Risin controlled and have to 
paventiedtarats be gevepted 

continue to change az ®  khow seme ofthe 
they aga changes that heccen: 

Detween Derg a baby 

ancaeched 

° . . they ReCORT 
Lad develop their own salf- 

setting or scared 8that of others settimage and body image esteem 
Sad emobons e wine they can 

= bard . . boost Can express how they feel 
Can say how they feel manage change, ¢.¢ touch they find self-esteem of self and 8about the changes thar: 

ang, 8about puberty others, happen ta tem during 
rowing up he © Cam suggest wanys tn Puberty 

Can identify some. . © = Recognise that puberty ia 

med 6e bie to confiderthy ma anal poorest a 
baby 8bout change forthem the same dace beings poo keen ee relaborshp sn tat ey 
8a8 say what mgt shouldn't feel pressured 
change for them thes revets\_ L 
get older 8Can appreciate that * = Canidentify © «San express how they © = Ganask questions about inta doing something that 

Can eaprass why they chenges wnil hogan snd smereotypical famuby fee! about having: puberty they 
Car identty poritee enjoy leering 8that some cen be roles and challenge children whan they are 

memones from the controlied and others these ideas, e.g it may Pownup * Can express how they fee! Recognize tow they fae) 

8DEST year if net 8Rot always be Mur about Aaving s romantic when thay reflect on the 

schoolhame: who dues the laundry * can sey whe they can ralaticaship wren they are develooment and birth of 

Be able to angrass how talk to about puberty if aradult ry 
they fee! about changes © «Can express how they they are worned 

feel about babies © Can express how they fea! Can celgcrate what they 
Show appreciation 8or * Con apply the cirsie of about raving children when Uke BBOut their own and 
aeople who are cider © Can cescibe the change modal ta 8they are en sduit others9 pelfomage and 

emotions that a naw themselves t2 have body image 
Can recogrise the Sany can brngtos strategies for managing © Can express how they fae! 
independence and famity a abut becoming 5 teenager Use strategies 10 grepere 
r they neve themselves emotensiy 

vow compzrad to pene © Seridestify changes © Cen say who they con tekes for the ransition 
2 baby of toddler 8they are lacking feonceres about puberty [changes] te zeconasry 

forward to in the next or tecomings 

year teensger/aduit 
Can say wivat greater 

Grow, Uterus, Womb, 

Affaction, Care, Puberty, Soerm, 

Persona9, Unique, 
Characteristics, Pararts, Making 

love, maving sax, Sexual 

interccurse, Fartilise, 

Ovaries, Egg, 

8Task, Roles, Challenge 

Pariods, Circle, Seascrs, 

change, Contrel, Emotions, 

Parsenslity, Percertion, Self-esteem, 

Affirmation, Comparison, Oestrogen, 
Paliopian Tube, Cervix, Develops, 
Breasts, Hips, adam's Apzie, 
Scrotum, Genitals, Hair, Broader, 

Wider, Seman, Erection, fjaculation, 
Texture, Cudcle, Hug, Squeeze, Acceptance urethra, Wet cream, Growth spurt, 

alike, Acceptadie, Laryrs, Facial Mair, Pubic hair, 

Unacceptable, Comfortable, Hormones, Scrotum, Testosterone, 
Uncomfortable, Looking forward, Circume9sed, Uncircumcised, 
Nervous, Hapcy i 

intercourse, Embryo, Umbilical cord, 

IVP, Foetua, Contraception, 

Pregnancy, Sanitary products, 

Tampon, Pad, Towel, Liner, Hygiene, 

Age aporosriateness, Legal, Laws, 

Reiporaibls, Teenager, 

Responsibilities, Rights 



Appendix B: Curriculum detail taken from the DfE document: <Relationships Education, Relationships and 

Sex Education (RSE) and Health Education= 

Link to guidance. 

Families and people | e  thatfamilies are important for children growing up because they can give 

who care for me love, security and stability 
e the characteristics of healthy family life, commitment to each other, 

including in times of difficulty, protection and care for children and other 

family members, the importance of spending time together and sharing 

each other's lives 
e that others9 families, either in school or in the wider world, sometimes 

look different from their family, but that they should respect those 
differences and know that other children9s families are also 

characterised by love and care 
e that stable, caring relationships, which may be of different types, are at 

the heart of happy families, and are important for children9s security as 
they grow up 

e that marriage represents a formal and legally recognised commitment of 

two people to each other which is intended to be lifelong 
e howto recognise if family relationships are making them feel unhappy 

or unsafe, and how to seek help or advice from others if needed 

Caring friendships e how important friendships are in making us feel happy and secure, and 

how people choose and make friends 
e thecharacteristics of friendships, including mutual respect, truthfulness, 

trustworthiness, loyalty, kindness, generosity, trust, sharing interests 
and experiences and support with problems and difficulties 

e that healthy friendships are positive and welcoming towards others, and 

do not make others feel lonely or excluded 
e that most friendships have ups and downs, and that these can often be 

worked through so that the friendship is repaired or even strengthened, 
and that resorting to violence is never right 

e how to recognise who to trust and who not to trust, how to judge when 

a friendship is making them feel unhappy or uncomfortable, managing 
conflict, how to manage these situations and how to seek help or advice 

from others, if needed 
Respectful e the importance of respecting others, even when they are very different 

relationships from them (for example, physically, in character, personality or 
backgrounds), or make different choices or have different preferences 

or beliefs 
e practical steps they can take in a range of different contexts to improve 

or support respectful relationships 
e the conventions of courtesy and manners 

e the importance of self-respect and how this links to their own happiness 

e that in school and in wider society they can expect to be treated with 

respect by others, and that in turn they should show due respect to 
others, including those in positions of authority 

e about different types of bullying (including cyberbullying), the impact of 
bullying, responsibilities of bystanders (primarily reporting bullying to an 

adult) and how to get help 
e what a stereotype is, and how stereotypes can be unfair, negative or 

destructive 
e the importance of permission-seeking and giving in relationships with 

friends, peers and adults 

Online relationships | e that peoplesometimes behave differently online, including by pretending 
to be someone they are not 



e that the same principles apply to online relationships as to face-to-face 
relationships, including the importance of respect for others online 
including when we are anonymous 

e the rules and principles for keeping safe online, how to recognise risks, 

harmful content and contact, and how to report them 
e how to critically consider their online friendships and sources of 

information including awareness of the risks associated with people they 
have never met 

e howinformation and data is shared and used online 

Being safe e what sorts of boundaries are appropriate in friendships with peers and 
others (including in a digital context) 

e about the concept of privacy and the implications of it for both children 

and adults; including that it is not always right to keep secrets if they 

relate to being safe 
e that each person9s body belongs to them, and the differences between 

appropriate and inappropriate or unsafe physical, and other, contact 
e howto respond safely and appropriately to adults they may encounter 

(in all contexts, including online) whom they do not know 
e how to recognise and report feelings of being unsafe or feeling bad 

about any adult 

e howto ask for advice or help for themselves or others, and to keep trying 
until they are heard 

e how to report concerns or abuse, and the vocabulary and confidence 

needed to do so 

Physical health and mental wellbeing outcomes in Primary 

Mental wellbeing that mental wellbeing is a normal part of daily life, in the same way as 

physical health 

that there is anormal range of emotions (e.g. happiness, sadness, anger, 

fear, surprise, nervousness) and scale of emotions that all humans 
experience in relation to different experiences and situations 

how to recognise and talk about their emotions, including having a varied 
vocabulary of words to use when talking about their own and others9 
feelings 
how to judge whether what they are feeling and how they are behaving is 

appropriate and proportionate 

the benefits of physical exercise, time outdoors, community participation, 
voluntary and service-based activity on mental wellbeing and happiness 

simple self-care techniques, including the importance of rest, time spent 
with friends and family and the benefits of hobbies and interests 

isolation and loneliness can affect children and that it is very important for 

children to discuss their feelings with an adult and seek support 
that bullying (including cyberbullying) has a negative and often lasting 

impact on mental wellbeing ~ 

where and how to seek support (including recognising the triggers for 
seeking support), including whom in school they should speak to if they are 

worried about their own or someone else9s mental wellbeing or ability to 
control their emotions (including issues arising online) 

it is common for people to experience mental ill health. For many people 

who do, the problems can be resolved if the right support is made available, 
especially if accessed early enough 

Internet safety 

and harms 
that for most people the internet is an integral part of life and has many 
benefits 



about the benefits of rationing time spent online, the risks of excessive time 

spenton electronic devices and the impact of positive and negative content 
online on their own and others9 mental and physical wellbeing 
how to consider the effect of their online actions on others and know how 

to recognise and display respectful behaviour online and the importance of 

keeping personal information private 

why social media, some computer games and online gaming, for example, 

are age restricted 
that the internet can also be a negative place where online abuse, trolling, 

bullying and harassment can take place, which can have a negative impact 

on mental health 
how to be a discerning consumer of information online including 

understanding that information, including that from search engines, is 
ranked, selected and targeted 
where and how to report concerns and get support with issues online 

Physical health 

and fitness 

the characteristics and mental and physical benefits of an active lifestyle 
the importance of building regular exercise into daily and weekly routines 

and how to achieve this; for example walking or cycling to school, a daily 

active mile or other forms of regular, vigorous exercise 
the risks associated with an inactive lifestyle (including obesity) 

how and when to seek support including which adults to speak to in school 

if they are worried about their health 

Healthy eating what constitutes a healthy diet (including understanding calories and other 

nutritional content) 
the principles of planning and preparing a range of healthy meals 
the characteristics of a poor diet and risks associated with unhealthy eating 

(including, for example, obesity and tooth decay) and other behaviours 

(e.g. the impact of alcohol on diet or health) 

Drugs, alcohol 
and tobacco 

the facts about legal and illegal harmful substances and associated risks, 

including smoking, alcohol use and drug-taking 

Health and 
prevention 

how to recognise early signs of physical illness, such as weight loss, or 

unexplained changes to the body 
about safe and unsafe exposure to the sun, and how to reduce the risk of 

sun damage, including skin cancer 
the importance of sufficient good quality sleep for good health and that a 

lack of sleep can affect weight, mood and ability to learn 
about dental health and the benefits of good oral hygiene and dental 
flossing, including regular check-ups at the dentist 

about personal hygiene and germs including bacteria, viruses, how they 
are spread and treated, and the importance of handwashing 

the facts and science relating to allergies, immunisation and vaccination 

Basic first aid how to make a clear and efficient call to emergency services if necessary 

concepts of basic first-aid, for example dealing with common injuries, 

including head injuries 

Changing 
adolescent body 

key facts about puberty and the changing adolescent body, particularly 
from age 9 through to age 11, including physical and emotional changes 



about menstrual wellbeing including the key facts about the menstrual 
cycle 



Relationship Education 4 expectations of what pupils should know by the end of secondary school. 

Families e that there are different types of committed, stable relationships 

e how these relationships might contribute to human happiness and _ their 

importance for bringing up children 
e what marriage is, including their legal status 4 for example, that marriage carries 

legal rights and protections not available to couples who are cohabiting or who 
have married, for example, in an unregistered religious ceremony 

e why marriage is an important relationship choice for many couples and why it 

must be freely entered into 
e the characteristics and legal status of other types of long-term relationships 

e the roles and responsibilities of parents with respect to raising of children, 

including the characteristics of successful parenting 
e how to determine whether other children, adults or sources of information are 

trustworthy, judge when a family, friend, intimate or other relationship is unsafe 
(and to recognise this in others9 relationships), how to seek help or advice, 

including reporting concerns about others, if needed 

Respectful e the characteristics of positive and healthy friendships, in all contexts including 

relationships, online, such as: 
including -4 trust, respect, honesty, kindness, generosity, boundaries, privacy, 

friendships consent and the management of conflict 
4 reconciliation and ending relationships, this includes different (non- 

sexual) types of relationship 
e practical steps they can take in a range of different contexts to improve or support 

respectful relationships 
e how stereotypes, in particular stereotypes based on sex, gender, race, religion, 

sexual orientation or disability, can cause damage (for example, how they might 
normalise non-consensual behaviour or encourage prejudice) 

e that in school and in wider society they can expect to be treated with respect by 

others, and that in turn they should show due respect to others, including people 

in positions of authority and due tolerance of other people's beliefs 

e about different types of bullying (including cyberbullying), the impact of bullying, 
responsibilities of bystanders to report bullying and how and where to get help 

e that some types of behaviour within relationships are criminal, including violent 

behaviour and coercive control 
e what constitutes sexual harassment and sexual violence and why these are 

always unacceptable 
e the legal rights and responsibilities regarding equality (particularly with reference 

to the protected characteristics as defined in the Equality Act 2010) and that 
everyone is unigue and equal 

Online and e their rights, responsibilities and opportunities online, including that the same 

media expectations of behaviour apply in all contexts, including online 
e about online risks, including that any material someone provides to another has 

the potential to be shared online, <sexting", and the difficulty of removing 

potentially compromising material placed online 

e notto provide material to others that they would not want shared further and not 

to share personal material which is sent to them 

e what to do and where to get support to report material or manage issues online 
e the impact of viewing harmful content 

e that specifically sexually explicit material, for example pornography, presents a 

distorted picture of sexual behaviours, can damage the way people see 
themselves in relation to others and negatively affect how they behave towards 

sexual partners 
e that sharing and viewing indecent images of children (including those created by 

children) is a criminal offence which carries severe penalties including jail 

e howinformation and data is generated, collected, shared and used online 



Being safe ° the concepts of, and laws relating to, sexual consent, sexual exploitation, abuse, 

grooming, coercion, harassment, rape, domestic abuse, forced marriage, 
honour-based violence and FGM, and how these can affect current and future 
relationships 

how people can actively communicate and recognise consent from others, 

including sexual consent, and how and when consent can be withdrawn, in all 
contexts, including online 

Intimate and e 
sexual 
relationships, 
including e 

sexual health 

how to recognise the characteristics and positive aspects of healthy one-to-one 
intimate relationships, which include mutual respect, consent, loyalty, trust, 

shared interests and outlook, sex and friendship 

that all aspects of health can be affected by choices they make in sex and 
relationships, positively or negatively, for example physical, emotional, mental, 

sexual and reproductive health and wellbeing 

the facts about reproductive health, including fertility and the potential impact of 

lifestyle on fertility for men and women and menopause 
that there are a range of strategies for identifying and managing sexual pressure, 

including understanding peer pressure, resisting pressure and not pressurising 
others 

that they have a choice to delay sex or to enjoy intimacy without sex 

the facts about the full range of contraceptive choices, efficacy and options 

available 

the facts around pregnancy including miscarriage 
that there are choices in relation to pregnancy (with medically and legally 
accurate, impartial information on all options, including keeping the baby, 

adoption, abortion and where to get further help) 
how the different sexually transmitted infections (STIs), including HIV and AIDs, 
are transmitted, how risk can be reduced through safer sex (including through 
condom use) and the importance of and facts about testing 
about the prevalence of some STIs, the impact they can have on those who 

contract them and key facts about treatment 

how the use of alcohol and drugs can lead to risky sexual behaviour 

how to get further advice, including how and where to access confidential sexual 

and reproductive health advice and treatment 

Physical health and mental wellbeing outcomes in Secondary 

Mental wellbeing e howto talk about theiremotions accurately and sensitively, using appropriate 

vocabulary 

that happiness is linked to being connected to others 

how to recognise the early signs of mental wellbeing concerns 

common types of mental ill health (e.g. anxiety and depression) 

how to critically evaluate when something they do or are involved in has a 

positive or negative effect on their own or others9 mental health 

e the benefits and importance of physical exercise, time outdoors, community 
participation and voluntary and service-based activities on mental wellbeing 

and happiness 

Internet safety 

and harms 
e the similarities and differences between the online world and the physical 

world, including: the impact of unhealthy or obsessive comparison with others 
online (including through setting unrealistic expectations for body image), 

how people may curate a specific image of their life online, over-reliance on 

online relationships including social media, the risks related to online 
gambling including the accumulation of debt, how advertising and information 
is targeted at them and how to bea discerning consumer of information online 



how to identify harmful behaviours online (including bullying, abuse or 
harassment) and how to report, or find support, if they have been affected by 

those behaviours 

Physical health 

and fitness 

the positive associations between physical activity and promotion of mental 

wellbeing, including as an approach to combat stress 
the characteristics and evidence of what constitutes a healthy lifestyle, 

maintaining a healthy weight, including the links between an inactive lifestyle 

and ill health, including cancer and cardio-vascular ill-health 
about the science relating to blood, organ and stem cell donation 

Healthy eating how to maintain healthy eating and the links between a poor diet and health 

risks, including tooth decay and cancer 

Drugs, alcohol 

and tobacco 

the facts about legal and illegal drugs and their associated risks, including 
the link between drug use, and the associated risks, including the link to 

serious mental health conditions 
the law relating to the supply and possession of illegal substances 

the physical and psychological risks associated with alcohol consumption 

and what constitutes low risk alcohol consumption in adulthood 
the physical and psychological consequences of addiction, including alcohol 

dependency 
awareness of the dangers of drugs which are prescribed but still present 

serious health risks 
the facts about the harms from smoking tobacco (particularly the link to lung 

cancer), the benefits of quitting and how to access support to do so 

Health and 

prevention 

about personal hygiene, germs including bacteria, viruses, how they are 

spread, treatment and prevention of infection, and about antibiotics 
about dental health and the benefits of good oral hygiene and dental flossing, 

including healthy eating and regular check-ups at the dentist 

(late secondary) the benefits of regular self-examination and screening 

the facts and science relating to immunisation and vaccination 
the importance of sufficient good quality sleep for good health and how alack 

of sleep can affect weight, mood and ability to learn 

Basic first aid basic treatment for common injuries 

life-saving skills, including how to administer CPR 
the purpose of defibrillators and when one might be needed 

Changing 
adolescent body 

key facts about puberty, the changing adolescent body and menstrual 

wellbeing 
the main changes which take place in males and females, and the 

implications for emotional and physical health 



Appendix C: Science curriculum that links to sex education: 

The National Curriculum for Science covers: 

Primary content: 

naming the main external parts of the human body, 

the human body as it grows from birth to old age (including puberty), 

processes of reproduction and growth in animals and 

reproduction in some plants. 

Key Stage 3 (Year 7-9) 

e reproduction in humans (as an example of a mammal), including the structure and function of the male and 

female reproductive systems, menstrual cycle (without details of hormones), gametes, fertilisation, gestation 
and birth, to include the effect of maternal lifestyle on the foetus through the placenta, and 

e reproduction in plants, including flower structure, wind and insect pollination, fertilisation, seed and fruit 

formation and dispersal, including quantitative investigation of some dispersal mechanisms. 

Key stage 4 (Year 10-11) 

e hormones in human reproduction, hormonal and non-hormonal methods of contraception, 

e communicable diseases including sexually transmitted infections in humans (including HIV/AIDs), and 

e genes and sex determination in humans.




